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The Family and Community Archives Project:
Introducing High School Students to the Archives Profession

Daniel Hartwig
Christine Weideman

The relevance of archives to society and the completeness of the documentary record hinge on the profession’s success in ensuring that its members, the holdings that they collect and manage, and the users that they serve reflect the diversity of society as a whole.


Introduction
Minority populations in the United States have long been underrepresented in professions, especially those in which advanced degrees are required.  Professional organizations and institutions of higher education reach out to minority populations to entice them into careers usually through undergraduate and graduate scholarships and mentoring programs.  Increasingly, outreach programs to middle school and high school students, particularly in communities with diverse populations, try to spark the interest of young persons in careers they otherwise might never consider or believe are unattainable.  Harlem eighth graders, for example, participate in mock trials through the partnership of the Columbia University Law School and Legal Outreach, an organization founded in the 1980s as an “early intervention pipeline program” for the legal profession.  The American Public Health Association has developed programs to introduce high school students in Birmingham, Alabama, to public health issues and careers through lectures and hands-on activities.  The Detroit Public Schools have partnered with the United Way and a local cancer treatment institute to implement mentored experiences in oncology nursing for high school juniors and seniors.

Minority populations remain significantly underrepresented in the both the library and archival professions.
  Professional organizations and educational institutions have taken the lead in trying to rectify the disparity. Begun in 1997, the American Library Association-funded Spectrum Initiative provides scholarships to minority students who pursue degrees in library science.
  In 1999, the Association of Research Libraries (ARL) established the Initiative to Recruit a Diverse Workforce, designed to recruit library and information science graduate students from underrepresented ethnic and racial groups into careers in research libraries. The Mellon Foundation's Librarian Recruitment Program offers internships, events to foster library science career awareness, and scholarships for undergraduate students at Atlanta University, Mount Holyoke College, Oberlin College, Occidental College, Swarthmore College, and Wellesley College.  Some libraries, including those at the University of Pennsylvania, University of Wisconsin-Eau Claire, and California State University, Bakersfield, use undergraduate internships to encourage low-income and ethnic-minority students to enter the library profession.
  The Cornell University Library Junior Fellows Program, an example of outreach to high school students, introduces students of color to academic libraries and librarianship.
 Begun in 2003, the Diversity Internship in Libraries Program (now called MassBlast), sponsored by the University of Massachusetts-Boston, Simmons College Libraries, and the Simmons Graduate School of Library and Information Science, exposes high school students to the profession through internships.
 
In addition to fellowships from national organizations, several graduate schools in library and information science that support archival specialization offer their own scholarships for minority students.  The Society of American Archivists (SAA) and the Midwest Archives Conference also offer such scholarships.
  SAA has brought the issue of diversity to the fore within the profession by diversifying committee memberships and annual meeting programs, awarding scholarships to minorities to attend the annual meeting, and conducting a detailed census to provide a demographic profile of the profession.  The Diversity Committee was established to “ensure that the organization’s services, activities, policies, communications, and products support the goal of a more diverse SAA and professional archival community.”

The archives profession recognizes the need for more outreach to ten- to fifteen-year-old students, to raise the visibility of archival work as a potential career choice, at a point in their lives “when influences on future career choices have been shown to be strong.”
  Suggestions range from archivist involvement in History Day
 projects and creating career informational packets for secondary school counselors, to welcoming children into repositories.
  To forge a long-term partnership with high school faculty, students, and staff, Rutgers University Special Collections and University Archives has worked with high school students to initiate programs to collect and document their schools’ institutional histories.
  Most recently, Elizabeth Adkins, in her 2007 SAA presidential address, renewed the call to reach out to this age group and engage with them with archival work.
 
Family and Community Archives Project Background
Adkins’s call resonated with Yale University Library archivists.  The university is located in a diverse city of 124,000, with African Americans and Latinos comprising more than half of the population.
 High schools with large populations of minority students could potentially partner in a project to introduce the students to archival careers.  Christine Weideman saw the potential of working with local high school students and began to formulate a project. Archivists from Manuscripts and Archives (MSSA) and the Beinecke Rare Book and Manuscript Library (BRBL) indicated their willingness to participate.  To introduce the students to the profession, they would teach the students to be archivists for their own families or community organizations.  The archivists launched the Family and Community Archives Project (FCAP).
Before defining the project in depth, the archivists met with the Associate University Librarian (AUL) for Human Resources, Organizational Development, and Community Outreach to explore the project with her.   They learned that the university had developed a relationship with the Cooperative Arts and Humanities High School (Coop) in New Haven.  Coop is a creative and performing arts magnet school whose students come from New Haven and the surrounding towns.  It has an enrollment of approximately 475 students in grades 9-12 and ethnic diversity of 49 percent African American, 25 percent White, 22 percent Latino, and 3 percent Asian American.
  The AUL arranged for several of the archivists to meet with the principal of the school and the chair of the humanities program to discuss the project.  Although the archivists initially thought of working with only one section of students, as a pilot project, the principal felt strongly that the entire junior class, for which modern United States history (U.S. History II) is mandatory, should participate. This constituted 113 students in five sections, taught by three teachers.  
Six archivists from the two repositories formed an administrative group and twenty-one archivists volunteered to participate in the project.  Five teams were established, consisting of archivists from both repositories and with varying years of professional experience. The administrative committee met with teachers responsible for the five sections to solicit their support for and input about the project.  Together the teachers and archivists decided on the final form of FCAP—eight weeks, with one meeting per week with each section, to be held during March, April, and May.

Project Development and Implementation
Project participants met weekly for four months to develop FCAP. Archivists developed the key themes of the project.  They included:

an introduction to archives
choosing a family or organization and finding archival materials related to it 
conducting oral histories
touring a repository
understanding the various uses of archival material 
understanding basic preservation
In addition, the archivists arranged a presentation by Yale historian David Blight on the use of family papers in historical research.
  To coordinate their development efforts, a project wiki (http://fcap.pbworks.com/) was created.
Having settled on the themes of the project, the archivists wrestled with how to teach them. Many  had not taught or worked with high school students before and were unsure as to what method(s) would work best given the age and interests of the students, the subject matter, and the archivists’ own varied professional backgrounds. They wanted to stimulate student interest and interaction with the archivists, while leaving room for revisions as necessary.  They decided upon a flexible approach, utilizing a combination of short lectures, small group interaction, class discussion, and the use of audiovisual elements.  
The archivists created a project blog (http://familyandcommunityarchivesproject.blogspot.com/) to facilitate timely communication between students and archivists. Students posted nineteen questions during the project, most asking for help deciding upon a topic or identifying sources. Using Blogger’s alert feature, the archivists received email alerts when students posted to the blog, which allowed them to quickly post replies and provide additional information not covered in class.
Volunteer teams of archivists developed individual lesson plans based on the themes defined for the project. As most were new to the process, they sought information on the Internet on how to create lesson plans and found several guides created by education professionals that helped them to determine the necessary structure and components.
 The individual lesson plans were reviewed and discussed by the entire group of archivists, which resulted in modifications and revisions.  To supplement the lesson plans, homework assignments, handouts, audiovisual elements, and other instructional materials were developed and incorporated for use in class. In addition, the archivists developed an evaluation for the students to complete at the end of the project.
 
During the course of the project, individual teams spent considerable time each week modifying the lesson plans to meet the needs of their classes.  They revised instructional methods, added and subtracted content and activities, and sometimes changed the order of classroom exercises. These changes grew out of a variety of factors, ranging from teacher/student interest and changing class schedules, to archivist comfort level and acclimatization to teaching. 
At the conclusion of the project, the archivists mounted an exhibition in Yale’s Sterling Memorial Library of reproductions of materials that the students uncovered or created about their families, their community organizations, or both. The exhibit featured photographs, interview transcripts, clippings, letters, memorabilia, and artwork. Posters created by the students to introduce the exhibit also were displayed. During an opening reception for the students, their families, teachers, and school and university administrators, students received certificates and archives-related gift boxes.




Challenges 
Teaching high school students was new to many archivists.  Given this, teacher participation was critical—when the archivists worked as partners with the teachers, the classes benefited from the project; when they didn’t, both archivists and the students struggled.
  Due to teaching demands, the teachers were unable to devote enough time to help develop and review the lesson plans, which led to overly ambitious coursework.  The teachers did not define the work on which the students would be graded until well into the project.  Consequently, the students became frustrated and the archivists’ work with them was not as tailored as it could have been to help them meet their assignments.

Absenteeism and behavioral issues also proved challenging. High absentee rates and sleepy (and literally sleeping) students characterized 7:30 a.m. classes.  The school calendar changed frequently, with events for juniors unexpectedly being scheduled at the same time as FCAP sections. All of the juniors attended the presentation by Professor Blight, but most were unruly throughout, in part because they sat in the gym for a half hour before the presentation began because school administrators incorrectly noted the start time for the talk.
  Professor Blight spoke about two slaves and the archival materials he used to recreate their family histories. Afterwards, it seemed to the archivists that the topics, while fascinating, were too far removed from the students’ own life experiences.  They also felt that more time could have been devoted in class prior to Professor Blight’s talk to provide context and background.

A good number of students had trouble writing captions for their exhibit items.  They required one-on-one class time with an archivist to frame what they wanted to say, despite being provided a template ahead of time that identified the types of information to be included and examples.  Additionally, the project administrative team’s belated efforts to resolve privacy concerns relating to the use of student names and photographs/films of them were only partially successful.
 The archivists learned firsthand about inner-city public education and were dismayed by the reading and writing abilities of many of the students.  Many fear that the educational requirements for becoming a professional archivist may present insurmountable barriers to many students.


FCAP year 2

Despite the challenges encountered, the teachers and most of the archivists wanted to participate in the program again.  The archivists learned a great deal from first-year student evaluations, post-project discussions with teachers, and from their own classroom experiences.  They used what they learned to modify the project for the second year.  In part due to student complaints that the project ran too long, instead of meeting seven times with the students across eight weeks, during the second iteration they met with the students five times during one week in March.
To accommodate fewer in-class sessions, and based on their experiences from the first year, the archivists selected the most important themes on which to focus the five sessions.  They retained the introduction to archives; the repository tour; the lessons in conducting oral histories and understanding who uses archival materials; and small group discussions with the students about their projects. 
  The last in-class meeting focused on reviewing and reproducing the students’ selections for the exhibit and writing captions.  In addition, two weeks prior to the project, each team met with their section to provide a thirty-minute introduction to FCAP so the students could identify the family or organization on which they wanted to focus. 

The archivists also addressed other concerns and issues raised during the first year.  In-class meetings occurred late in the morning or early in the afternoon for generally shorter durations (42 minutes) compared to the previous year (84 minutes).  Weekly homework assignments were dropped following teacher input that students did not complete most of the assignments.  The outside speaker was eliminated, due to the response of the students to Professor Blight and because the archivists had trouble identifying a speaker to whom the students could relate.  To increase the online visibility of the project, especially to the students, both a project blog (http://fcap2.blogspot.com/) and Facebook group (http://www.facebook.com/group.php?gid=63893766030) were used.  The latter was created because the archivists thought that students would be more familiar with, and therefore more likely to use, Facebook than Blogger. 
The students moved into a newly-constructed state-of-the-art school building shortly before the project began. This allowed for easier in-class use of audiovisual elements.  Since the new school houses sizable exhibit cases, the exhibit was mounted there, and the reception marking its formal opening was held in the school cafeteria.
  

Challenges arose in the second year as they did during the first. Logistical difficulties included one snow day and one late-start day.  As a result, the archivists scrambled to hold all of their in-class meetings with the students; in the case of two sections, the last (fifth) meeting with the students occurred a full week after the fourth meeting.  The administrative committee contacted appropriate school administrators well before the project began to get permission to use full names of students in the exhibit captions.  Despite their best efforts, the archivists could never get permission to use first and last names of students in these captions, and settled again for first names and first initial of last names.
  The mechanics of scheduling time with school administrators to mount the exhibit, and ensuring that case keys and ladders were available, took a good deal of time.

Despite the introductory session held prior to the start of the project, the students did not identify what they would focus on until the week of the project.  They did not, therefore, have enough time to develop an approach to documenting their family/organization and become fully engaged with the project.  Many had trouble identifying items for the exhibit, and on the day on which items were photographed for inclusion, many students simply used personal items, such as jewelry given to them by family members.  A good deal of the artistry demonstrated by students from the first year in their exhibit displays was missing in the second year.  Writing captions again proved to be difficult for many.  The students did not use the blog to ask questions or get help. Although several joined the Facebook group, only one student posted a discussion topic addressed to other students, to which only one student responded.

The three teachers with whom the archivists worked included two new to the project, although one of them had participated in the planning of the first year’s project.  All were extremely supportive, but one had difficulty clearly identifying the work on which his students would be graded, which resulted in the same kind of confusion experienced in the first year.  
To evaluate the success of the project, the archivists and teachers reviewed student evaluations and conducted a second round of post-project analysis. Archivists, teachers, and students agreed that the major problem with the second-year project was its timeframe–one week’s duration proved too short for the students to engage with the project.  The archivists also felt that they did not have enough time to develop the personal connections with the students that they so enjoyed in the first year.  The week chosen by the teachers for the project was problematic, due to last minute changes to class schedules instituted by the school administration.  The snow day and late-start day compounded the problems.  The archivists and teachers determined that a six-session project, over a three- or four-week period in April, would form the basis of the third year of the project.

Lessons for other archivists 
Lessons learned from two years of FCAP can benefit other outreach projects to high school students.  Flexibility throughout the project is a must; meetings of archivists while the project is underway are useful mechanisms for discussing what is and is not working and how teams are adapting to their students and teachers. Project planners need to commit and identify resources. These include the time of archivists and, if appropriate, repository support staff members; audio-visual equipment; Internet resources; and funds for handouts and exhibit preparation.
 Participating archivists may need help learning effective instructional techniques and methods for high school students.  Project teachers can supply this, provided they have the time, and can offer advice based on their in-class observations of the archivists’ presentations.
Use of technology was essential to the success of FCAP.  Incorporation of popular online communication tools such as Blogger and Facebook allowed archivists to communicate quickly with students, answering questions and providing timely advice and feedback. Although use of these tools dropped off precipitously in the second year, mostly due to the fact the project lasted only a week, these tools were nevertheless critical in dealing with an age group so accustomed to instantaneous communication via cell phones and texting.  Use of a wiki greatly facilitated the creation, management, and sharing of collaborative resources among archivists and teachers.  To create the exhibits efficiently, portable scanners and digital cameras were utilized to create surrogates of family keepsakes; a Microsoft Word template was used for captions; and most of the digital images were printed at a local drugstore kiosk.
      
Successful interaction with the students in the classroom requires use of a variety of teaching methods, from lecturing and small group interactions and discussions, to hands-on work with materials, using visual aids (photographs and moving images) whenever possible. Teachers must engage early on and define student work so archivists can tailor sessions to help the students meet their assignments

Archivists should expect the unexpected.  Uncovering family history, for example, can mean that sensitive information is revealed; archivists may have to assist students in determining what should be discussed in class, exhibited, or both.
  Students who are children of immigrant parents and who want to explore family history going back several generations can face challenges in reaching and talking with grandparents who live in other countries.  Inner-city high school students sometimes have family members who are, or have been, victims of violence. Teachers can help by making the archivists aware of these students so that the archivists can be sensitive when exploring individual family histories and selecting examples of archival materials to use in class.

The students seemed most engaged with doing archival work.  They interviewed family members or community organization leaders, found and interpreted sources that documented the past, and determined how to creatively display and describe them in an exhibit.  If FCAP had not included this work, but instead had been composed of weekly meetings with the students to discuss the work of archivists, the project would probably have had only minimal impact on the future career considerations of the students. Students also frequently mentioned their enjoyment of the repository tour, which included a display of archival material and a tour of the various working areas of the repository.  Even those students who were not engaged by the project as a whole were fascinated by the archival materials on display and talked about what the materials told them about the past.
Almost all of the participating archivists commented that the most challenging aspect of the project was engaging the students, a number of whom were not stimulated by the project and did not participate in meaningful ways.  Out of a total of 225 students in FCAP classes during the first two years of the project, only 140 (61 percent) prepared items for inclusion in the exhibit, one of the major elements of the project on which students were graded and the effort that received the most public attention.
  Archivists and teachers tried to devise alternatives to FCAP for students who were not interested in participating but were unsuccessful because of class schedules and the desire of the school principal to make it available to all juniors. It remains, however, a topic of ongoing discussion.  The teachers offered several reasons for why some students failed to engage with the project, including academic difficulties in general and struggles to engage with family members about family history. Uninterested students did not, in the minds of the archivists or teachers, lessen the worth of the project.  Such students were, however, a source of frustration for the archivists.

Impact of FCAP
FCAP was not planned as a longitudinal study that would determine the long-term impact of the project on the career choices of the students who participated.  Instead, a simple evaluation form was distributed to the students during the last session.  Of the 153 (68 percent) who completed evaluations during FCAP’s first two years, twenty-eight (12 percent) noted they would consider an archival career.  The archivists did not ask for ethnic identification on the evaluation, and therefore could not determine whether minority students were among those who indicated an interest in an archival career.
  Ninety-nine percent indicated that they learned what archives are and what archivists do.  There was significant evidence that many students talked with family members for the first time about their history and that these conversations strengthened bonds between them. Given that almost all of the students entered the project with little or no understanding of what archivists do, FCAP archivists viewed the evaluation results as indications of success.  One rather unexpected outcome of the project was the keen interest expressed by one of the teachers in becoming an archivist.  During the summer after FCAP’s second year, he undertook an internship in MSSA to explore the ins and outs of the archival profession.
FCAP raised the visibility of archival work, not only for the students, but for teachers and school administrators, parents, city administrators, and other Yale professionals.  Four out of the five participating teachers found FCAP stimulating for themselves and their students and were eager to do the project again.   School administrators received phone calls from parents who were enthusiastic about the project.  The second-year exhibit, mounted in the school, was a particularly effective advocacy tool.  The morning the exhibit was mounted, many students travelling between classes stopped to view their work and that of their fellow students.  A number of freshmen and sophomores talked about what they would do if they were able to participate in the project.  The exhibition mounted in Sterling Memorial Library at the end of the first year showcased the fruits of archival work, and the various forms it can take, to other Yale library professionals. In the weeks following the exhibit opening, some students brought family members and friends to the library to view their work.
The archivists participating in FCAP were positively impacted by the project.  They were provided with an enriching opportunity to interact with local students who came from backgrounds and cultures often different from their own.
 It strengthened their ability to explain to others what they do and why it is important.  Working as teams enabled them to work with archivists outside their own repositories; the project reinforced the collaboration and team-working skills that are so important in today’s workplace environment. Seven archivists participated in presentations about the project at national and regional archival conferences and three co-authored articles about it. A majority of archivists surveyed felt that the project made them better archivists. One commented, “I had to articulate to sixteen-year-olds why history is important and relevant to their lives, which made me better able to do it for others, including donors. It also made me much more aware of the issue of diversity in the archival profession and the difficulty of securing a more diverse workforce.” Another wrote, “The project required me to do things I do not normally do, such as engage the unengaged, speak to non-researchers about archives, and public speaking. It gave me a sense of the challenges to our public school systems. It also gave me a glimpse of what we as archivists face in documenting the generation represented by the students in the classes.”
FCAP also had a positive effect on Yale-New Haven relations. The first year’s exhibit in the Yale library received a variety of accolades from library staff and administrators, as well as visitors, and created a New Haven presence not often seen in the library. The second year’s exhibit at the high school, fortuitously mounted during the new school’s first open house, received considerable praise and support from parents, administrators, and other attendees. For all of this goodwill, Christine Weideman received an Elm-Ivy award, given by the president of the university and mayor of New Haven for work that enhances understanding and cooperation between the city and university. Such publicity led to additional projects with the high school.   Several Yale University museum and art gallery professionals designed a class to teach students how to trace and study the history of individual paintings.  At the students’ request, six FCAP archivists and several library subject specialists taught college-bound seniors in an Advanced Placement (AP) class in American History how to undertake a college research project. 


Conclusion

What began at Yale as an attempt to help diversify the ethnic composition of the archival profession ultimately accomplished much more.  Project archivists experienced a new form of outreach and interacted with communities they hadn’t reached before.  They developed a better understanding of the challenges involved in diversifying the profession.  Students gave consideration to archival careers for the first time, and hundreds were taught how to document and preserve their family and local history and the importance of that work. They developed an understanding of the role archival repositories play in preserving the past and making it available for study and use by scholars, journalists, family historians, and interested members of the public.  Several generations of families were brought together, in some cases for the first time, to share stories and intimacies about their past.  In all of these ways, the project engendered in the students, their families, teachers, and administrators an awareness of the importance of archives and the work of archivists. This diverse community of potential archivists, users, donors and supporters, and the enlightened archivists with whom they worked, will be the lasting impact of FCAP.

Appendix I:  Teacher Reflections

Harry Murphy

History Teacher 

Coop High School

KNOW THY STUDENT.  Most teachers recognize this as the first commandment of effective instruction.  Although I thought I knew my students well, I was truly unprepared for the kinds of the stories they chose to tell.  The Yale Family & Community Archive Project enabled me to learn more about my students than I ever could have imagined.

I was fascinated, charmed–and sometimes shocked–by the stories my students researched and chose to share.  I had a vague idea of what many students were researching, but I was truly overwhelmed on the day they presented their exhibit projects.  Some students had created family archives that documented histories back to their Mayflower descendents.  Others chronicled more recent journeys from far-away Laos, Peru and Russia.  Not all of my students chose to document family achievements; a few chose to tell stories of violence and crime.  Many–most–were proud and curious of their heritage.  One student chose to share her family’s history, even when she was disenfranchised from the parents whose stories she was telling.  Many projects, thankfully, helped bridge generations or distance and brought families closer together.

Instead of families, some students chose to document the institutions that nurtured and supported them through recent difficult times: a basketball team, a church, a business.  Each student had a story to tell and each just wanted the time and the audience with which to share it.  The atmosphere on that presentation day was intoxicating.  Students who had waited until the last minute (and there are always some) begged for more time, and for once, I relented; it was that important.

Working with Yale on the Family and Community Archive Project has been the singular highlight of my teaching career thus far.  Together we were able to connect living breathing history to the lives of each of my students.  Not only did we teach students the importance of archives, but we also taught and encouraged them to initiate, create and preserve their own archive–their own history.  But the most important benefit for me was that I was able to truly know my students, and share with them a time of tangible self-discovery, and for that, I am most grateful.
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� In their grading rubric, the teachers emphasized the exhibition display, transcript of an oral history interview, and some form of analysis by the students of what they learned from the project.  There was not consistency across sections, however, and in some cases the students were still unsure of what was required of them as the project neared its completion.


� After the talk, several students and the teachers apologized to Professor Blight and the archivists for the students’ behavior.


� The archivists only realized as captions were being prepared for the exhibition that there might be an issue with using first and last names of students in a public setting. A determination had to be made very quickly and the principal felt it best to use only first names and first initial of last names in citing the student creators of exhibit material.


� The archivists are exploring broadening the scope of the project to include discussion with the students of paraprofessional positions in repositories and the educational background requirements for such positions.  Repository support staff members will be invited to participate in the project at that time.


� Elements from the first year that had to be eliminated included preservation, finding secondary sources, exploring how to use census records, and having students conduct an inventory of items at home to help them select items for exhibit. 


� Images of the reception can be viewed on the project blog (�HYPERLINK "http://fcap2.blogspot.com/"�http://fcap2.blogspot.com/�) or accessed via flickr (�HYPERLINK "http://www.flickr.com/photos/dwhartwig/sets/72157615127810737/"�http://www.flickr.com/photos/dwhartwig/sets/72157615127810737/�). Both websites accessed April 28, 2010.  


� Release forms are signed by parents at the beginning of the school year for publicity of this kind, but school administrators were never able to determine which of the parents of juniors participating in the project had signed the forms.


� FCAP expenses, which averaged $800 per year, consisted of costs for handouts, exhibition preparation, and closing reception.  To reduce the time needed to prepare the exhibit, only eight-by-ten and five-by-seven reproductions of original items were used with precut matting boards.  The boards were reused in the second year.  Reusable fixtures made out of Bibek were cut by the staff and attached to the boards to allow the items to stand in the exhibit cases.  The captions were handwritten by the students, using a template provided to them by the archivists that included fields for required information.  Archivists entered the captions into a Word template, which was printed on card stock.  Support staff members cut the captions and folded them into tent-like structures that stood in the cases next to their corresponding item.


� The costs for creating the surrogates were among the highest incurred for the project.


� One student, for example, explored the history of her father’s incarceration.  The principal and one of the archivists from the administrative committee met with her to explore what she wanted to display in the exhibition.  They discussed possible reactions of those seeing the items, including her fellow students, and how that might have an impact on her.  The student freely participated in the discussion and ultimately chose to modify her display.


� Materials displayed in the “who uses archives” session, for example, included a mosaic created by an artist from photographs of persons who had died by gunfire. The archivists did not realize that the cousin of one student had been shot to death that same week and he, along with many of his friends, were grieving.  Had they known, they would have removed the mosaic from the lesson.  Given the life experiences of some of the students, the archivists determined to revisit use of the mosaic in the future.


� In the first year, sixty-nine out of 113 students entered items into the exhibit; in the second year, seventy-one out of 112.


� In the first year, thirteen noted that they might be interested in a career in archives.  In the second year, fifteen said they would consider such a career.  The archivists are exploring how to incorporate a question soliciting ethnic background information into future evaluations.


� When surveyed, almost all participating archivists (15 of 16) commented that the most rewarding aspect of the project was working with the students.


� FCAP would not have been possible without the efforts of twenty-three Yale archivists: Susan Brady; Kathleen Burns; Mary Caldera; Lisa Conathan; Heather Dean; Ellen Doon; Kevin Glick; Daniel Hartwig; Rebecca Hatcher; Thomas Hyry; Diane Kaplan; William Landis; Nancy Lyon; Sandra Markham; Matthew Mason; Jennifer Meehan; Colleen Reilly; Joanne Rudof; Judith Schiff; Martha Smalley; Karen Spicher; Christine Weideman; and Molly Wheeler.





